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1.

Summary of the event

Participation in EDULEARN (8th annual International Conference on Education and New
Learning Technologies. Barcelona (Spain) 4th‐6th of July, 2016.
EDULEARN16 Conference provided the ideal platform to present projects and
experiences in the field of teaching and learning methodologies, educational projects
and new technologies applied to education and research. It was a very useful and
effective meeting point for lecturers, researchers, professors, educational scientists and
technologists. The event brought together over 700 delegates from 80 different
countries.
Special sessions proposals included thought provoking presentations introducing novel
ideas and experiences followed by discussions with the audience.
Lithuanian project team (V. Zuzeviciute, L. Ruibyte, R. Adamoniene, A. Stepanoviene,
B. Praneviciene, R. Dobržinskienė) presented some results from research study aimed to
analyze and identify theoretical aspects of Lithuanian teachers’ competence education
and also presented the possibilities of development of teachers’ competence education.
Contemporary teachers experience high expectations for being at the frontier of
innovations in their field of expertise, also, at the frontier of innovations in pedagogical
methodologies. In the context of modernization of education the use of Open
Educational Resources (OER) is becoming a priority. The aim of the research was to
reveal if current order of competence education ensures proper identification of the
need for teachers’ training and qualification refreshment, and if it motivates teachers to
acquire or refresh competences lacking in professional activity by using horizontal and
vertical career. The research data revealed that Lithuanian teachers need educational
support in the use of OER as a contemporary source of teaching materials. Another
dimension emphasized was the fact that teachers may be in need of educational support
to become better acquainted with the legal considerations of both using and producing
OER. (The article “Problematic Aspects of Teachers’ Competence Education: Lithuanian
case” in EDULEARN 16 Proceedings, pages 6914‐6920). The presentation was given at
poster session on July 3 2016.
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2.

Target audience and impact

The target audience in the conference included lecturers, researchers, professors,
educational scientists and technologists from different countries. Presentations in the
section ”Open Educational Resources”(OER) were extremely useful because they
introduced the experience of using OER in UK, USA, Mexico, Denmark, etc. colleges. As
well as this, other sections, namely Massive Open Online Courses, Learning and Teaching
Methodologies, ICT skills for Educational Staff, e-Learning Experiences, which enriched
us with recent knowledge about advanced learning/teaching methods, wider application
and potential trends of Open Educational Resources development were interesting and
important. During the presentation of the Lithuanian LangOER project group results we
received the interest of the audience and were engaged in the discussion by exchanging
experiences with teachers and university lecturers from other countries. Among the
most beneficial additional value is networking. Firstly, we met Dr. Neringa Kalpokaite,
researcher at Harvard University and manager of International Projects at ATLAS.ti (a
scientific qualitative research software), Berlin, Germany. The meeting enabled us to
arrange the online lecture for teachers of Mykolas Romeris University concerning
qualitative research. Secondly, participation in International Conference in Barcelona
enabled meeting other colleagues working in the field of less used languages.

3.

Outcomes

During the Conference in Barcelona, the Networking with the ASEM-LLL HUB colleagues
(based in Akerhus University, Copenhagen, Denmark) was made. Due to this contact, the
community was invited to participate in the FORUM (2016 October 3 – 5): „ASEM Forum
on
Lifelong
Learning
2016:
21st
century
skills“
(more
info:
http://asemlllhub.org/events/forum2016/programme/). As the skills to use OER in
pedagogies is so essential for all counterparts in education today (students, teachers,
teacher trainers), the presentation in Barcelona was received very well, and we (the
LangOER team) were invited to contribute to discussions in the above mentioned
Forum. Prof. dr. Vaiva Zuzeviciute (please, note, that she will participate in Forum on her
own expenses) will participate in the Forum that provides Round table for educators all
over the world: Europe and Asia (on OER could contribute to enhancement of
educational practices). LangOER will be presented by distributing leaflets in this event.

4.

Other material (agenda, pictures)

Article in EDULEARN 16 Proceedings, pages 6914-6920

5.

Poster
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Problematic Aspects of Teachers’ Competence Education:
Lithuanian case
Vaiva Zuzevičiūtė, Laima Ruibytė, Rūta Adamonienė, Aušra Stepanovienė, Birutė Pranevičienė, Rasa Dobržinskienė
Mykolas Romeris University, Kaunas, Lithuania

ABSTRACT








The results on any institution, especially, educational, performance depend upon
individual knowledge and capabilities, i.e. competency. Competency can be described as
knowledge, skills and abilities required to perform a successful work in a particular
position. Relevant competences are especially important to teachers as they are at the
frontier of innovations in their field of expertise, also, at the frontier of innovations in
pedagogical methodologies.
Competence was, and still is, a subject of research for many different sciences. Single
aspects of competence were examined by following Lithuanian scientists: Lepaitė, D.
(2003), Laužackas, R. (2005), Adamonienė, R. (2009), Jovaiša, L. (1993),
Raudeliūnienė J.(2012), and foreign researchers: Le Boterf, G. (2010), Boyatzis R. E.
(2008), Poole M., Warner M. (2000), Schoonover S. C. (2011), Weinert, F. E. (2001),
Good, C. V. (1959), Spencer, L. M. and Spencer S. M. (1993).
Raudeliūnienė, J., Meidutė, I., Martinaitis, G. (2012) distinguish group of common
competencies: professional, methodical, social, personal, managerial and inter-cultural
competence. According to the authors’ statement, professional competence consists of
individual’s ability to perform few activities and this has a direct connection with his
experience, education, qualification. Methodical competence consists of ability to
perform work using proper work instruments, methods, approaches independently of
work‘s professional content. Social competence extends professional competence and it
is understood as individual‘s inter-personal relations’ quality, social skills, ability to
strive for goals. Personal competence includes self-motivation, assessment. Meanwhile
managerial competence, which otherwise can be called managerial or executive’s
competence, includes methodical, personal, professional and social competencies, is
required to take particular position. Inter-cultural competence is individual‘s acquired
ability to work efficiently during interaction of different cultures.
With reference to this classification of competencies there was a questionnaire prepared
to research teachers’ competences, identify problematic areas of Lithuanian teachers’
competence education, and present the possibilities of development of teachers’
competence education.

PARAMETERS AND METHODOLOGY
OF EMPIRIC STUDY
•The aim of this paper is to discuss, what competences are considered by teachers the most
important in their work and what competences do they lack by paying a particular attention to
use of Open Educational Resources.
•The study was designed as a quasi-action research. Teachers from Kaunas (about 300,000
inhabitants) were invited to the series of seminars (in Spring 2015) financed by the LangOER
project (2013 – 4107 / 001 - 001); (No. 543239-LLP1-1-2013-LV-KA2-KA2NW). The
questionnaire data presented here are from the initial seminar.
•All 70 participants were asked to fill in the 31 items questionnaire, in which teachers had
to indicate, what competences are necessary in their work and assess their own competence and
their own readiness to use educational resources. The following competences groups were
assessed: occupational, methodological, social, personal and use of informational technologies
competences. Both closed and open type questions were used. Assessment scale of necessary in
teachers‘ work competences: unimportant -1 point, important – 2 points, very important – 3
points), assessment scale of personally lacking competences: not lacking – 1 point, lacking – 2
points, very lacking – 3 points.

RESULTS
•Averages of necessary and lacking occpuational
competences assessment

•Averages of necessary and lacking social
competences assessment

•Averages of necessary and lacking methodological
competences assessment

•Averages of necessary and lacking personal
competences assessment

•It can be stated that teachers evaluate most of all in their work social competences, such as communication ability, sense of responsibility as well as keeping occupational ethics.
•Occupational competences are attributed to the most important ones: business skills and ability of application of theoretical knowledge in practice, methodological competences: ability to plan, organize
and analyze work results and ability to solve problems and conflict situations as well as personal competences: diligence, dutifulness, ability to express own opinion and control emotions.
• As for teacher‘s self evaluation, results are quite puzzling: the analyzed teachers do not think that they are lacking competences necessary for pedagogues. These findings rise a question about
selfidentification of the teachers’ need for training and qualification refreshment, and how to motivates teachers to acquire or refresh appropriate competencies lacking in professional activity.
•In the context of modernization of education the use of Open Educational Resources is becoming a priority. Researched teachers acknowledge the necessity to use OER as a contemporary source of
teaching materials. They think OER to have a motivating role for teaching; also, teachers believe that using OER helps to relate teaching materials better to everyday life of students, however, large part of
them think they are not insufficiently competent to use digital sources in pedagogic activity.

PROBLEMATIC ASPECTS OF TEACHERS’ COMPETENCE
EDUCATION: LITHUANIAN CASE
Vaiva Zuzevičiūtė, Laima Ruibytė, Rūta Adamonienė, Aušra Stepanovienė,
Birutė Pranevičienė, Rasa Dobržinskienė
Mykolas Romeris University (LITHUANIA)

Abstract
This paper presents some results from a research study aimed to analyze theoretical aspects of
competence education, identify problematic areas of Lithuanian teachers’ competence education, and
present the possibilities of development of teachers’ competence education. Contemporary teachers
experience high expectations for being at the frontier of innovations in their field of expertise, also, at
the frontier of innovations in pedagogical methodologies. In the context of modernization of education
the use of Open Educational Resources (further on: OER) is becoming a priority. Striving of this
research was to reveal if current order of competence education ensures proper identification of the
need for teachers’ training and qualification refreshment, and if it motivates teachers to acquire or
refresh competencies lacking in professional activity by using horizontal and vertical career. The
research data revealed that Lithuanian teachers need educational support in use OER as a
contemporary source of teaching materials. Another dimension emphasized was the fact that teachers
may be in need of educational support to become better acquainted with the legal considerations of
both using and producing OER.
Keywords: Open Educational Resources, lifelong learning, teachers’ competence.
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INTRODUCTION

In the context of an ever increasing pace of change, prompted by the developments in information and
communication, also, other technologies, the landscape of pedagogical practice changes. Teachers
are compelled to use the technologies, and some of them need additional support to integrate ample
opportunities provided by a vast ocean of resources in a meaningful way.
In the context of modernisation of education the use of Open Educational Resources (further on: OER)
is becoming a priority. OER offer an exclusive advantage when compared to other educational
resources for several reasons, because potentially they enable to increase quality assurance for the
learning materials used by learners, they enable innovation of pedagogical approaches. Also OER
may have a positive impact on creativity, foster sustainability; they may allow legal extensive use of
the resources free of charge and also create opportunities for lifelong learning and support continuous
professional development.
The results on any institution, especially, educational, performance depend upon individual knowledge
and capabilities, i.e. competency. Competency can be described as knowledge, skills and abilities
required to perform a successful work in a particular position. Relevant competences are especially
important to teachers as they are at the frontier of innovations in their field of expertise, also, at the
frontier of innovations in pedagogical methodologies. Competence is not being acquired as traditional
qualification by getting diploma; it has to be educated constantly. Therefore institutions in striving to
correspond to constantly changing requirements have to be oriented towards employees’ strategic
competencies, to create teaching systems which would be consistently oriented towards education of
teachers’ competencies.
Importance of competencies and aspects of their education in organizations were studied and
discussed in different foreign and Lithuanian scientific literature wide enough. Competence was, and
still is, a subject of research for many different sciences. Single aspects of competence were
examined by following Lithuanian scientists: Lepaitė, D. (2003), Laužackas, R. (2005), Adamonienė,
R. (2009), Jovaiša, L. (1993), Raudeliūnienė J.(2012), and foreign researchers: Le Boterf, G. (2010),
Boyatzis R. E. (2008), Poole M., Warner M. (2000), Schoonover S. C. (2011), Weinert, F. E. (2001),
Good, C. V. (1959), Spencer, L. M. and Spencer S. M. (1993).
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The competency can be described as altogether knowledge, capabilities, skills and attitudes which are
necessary for individual in rapidly changing environment. This can be: subject-matters competency,
social competency and conceptual competency. Subject-matters competency is related with special
knowledge and capabilities in working field, social competency – with ability to communicate and work
with people, and conceptual competency - with systematic thinking, clear understanding about
ongoing processes, and ability to model situations. Raudeliūnienė, J., Meidutė, I., Martinaitis, G.
(2012) distinguish group of common competencies: professional, methodical, social, personal,
managerial and inter-cultural competence. According to the authors’ statement, professional
competence consists of individual’s ability to perform few activities and this has a direct connection
with his experience, education, qualification. Methodical competence consists of ability to perform
work using proper work instruments, methods, approaches independently of work‘s professional
content. Social competence extends professional competence and it is understood as individual‘s
inter-personal relations’ quality, social skills, ability to strive for goals. Personal competence includes
self-motivation, assessment. Meanwhile managerial competence, which otherwise can be called
managerial or executive’s competence, includes methodical, personal, professional and social
competencies, is required to take particular position. Inter-cultural competence is individual‘s acquired
ability to work efficiently during interaction of different cultures.
With reference to this classification of competencies there was a questionnaire prepared to research
teachers’ competences, identify problematic areas of Lithuanian teachers’ competence education, and
present the possibilities of development of teachers’ competence education.
The aim of this paper is to discuss, what competences are considered by teachers the most important
in their work and what competences do they lack by paying a particular attention to use of Open
Educational Resources.
Methods of critical analysis of sources and a pilot empiric survey (quantitative: questionnaire) were
employed for the development of this paper.
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METHODOLOGY OF EMPIRIC STUDY

The study was designed as a quasi-action research. Teachers from Kaunas (about 300,000
inhabitants) were invited to the series of seminars (in Spring 2015) financed by the LangOER project
(2013 – 4107 / 001 - 001); (No. 543239-LLP1-1-2013-LV-KA2-KA2NW). The questionnaire data
presented here are from the initial seminar. All 70 participants were asked to fill in the 31 items
questionnaire, in which teachers had to indicate, what competences are necessary in their work and
assess their own competence and their own readiness to use educational resources. The following
competences groups were assessed: occupational, methodological, social, personal and use of
informational technologies competences. Both closed and open type questions were used.
Assessment scale of necessary in teachers’ work competences: unimportant -1 point, important – 2
points, very important – 3 points), assessment scale of personally lacking competences: not lacking –
1 point, lacking – 2 points, very lacking – 3 points.
Respondents
The age range of the teachers/respondents is from 20 to 65 years. The majority of them (46%) are
from 50 to 60 years, 33% - are from 30 to 50 years and 14% - 60 and more years (Fig.1). Respectively
the pedagogical experience of the teachers is quite considerable - 53 % of respondents have more
than 20 years teaching experience and 23% - from 11 to 20 years and they mostly teach in
gymnasiums (69% of respondents).
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The age of respondents

4,4%

14,7%
19,1%
14,7%
47,1%

20 - 30 years
50 – 60 years

30 - 40 years
60 years and more

40 - 50 years

Fig. 1. The age of respondents.
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RESULTS

The most important occupational competences in descending order (assessment from 1 - :
unimportant” to 3 – “very important”) are the following: subject-matters skills (on average 2.6 points),
ability to apply theoretical knowledge in practice (2.4), detail occupational knowledge about type of
work (2.3), occupational knowledge about the newest achievements and working methods (2.3),
seeking for occupational knowledge (2,2), fluent Lithuanian language and record-keeping skills (2.2),
computer literacy (2.2). English or other foreign language knowledge (1.5) as well as knowledge of
laws and other legislation (1,5) do not seam very important to teachers. (Fig.2). Assessments of
lacking competences are also given in the same figure 2 (assessment from 1 - :”not lacking” to 3 –
“very lacking). When comparing the obtained results, it can be seen that teachers consider their
occupational competences as satisfactory, i.e. they do not lack necessary to them competences, and
the lack most of all English language knowledge and knowledge of laws and other legislation (fig.2).
Thus, those competences, which, in teachers’ opinion, are not the most important, they lack most of all
or they have the least of them.
From methodological competences, ability to plan, organize and analyze work results (2.5) as well as
ability to solve problems and conflict situations (2.5), ability to get necessary information, collect and
control it (2.4), ability to use Internet sources (2.1) and computer literacy (2.1) are the most valuable.
At the same time, teachers do not indicate that they lack methodological competences (Fig.3).

Fig.2. Averages of necessary and lacking occupational competences assessment.
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What methodological competence do you lack?
What methodological competence is necessary in your work?
1,14

Ability to solve problems and conflict sitautions

2,51

1,21

Ability to plan, organize and analyze work results

2,51

Ability to get necessary inforamtion, to colelct and
control it

Individual and team work technique knowledge
Ability to use Internet resources

1,06
2,36
0,91
2,21
1,04
2,11
1,14

Computer literacy
Analytic thinking
Ability to give proposals
Organization development

2,09
0,91
1,94
0,99
1,81
1,07
1,70

Fig.3. Averages of necessary and lacking methodological competences assessment.

While assessing social competences, respondents indicated that ability to communicate is the most
important in pedagogic work (average assessment – 2.71 points), sense of responsibility (2.66),
keeping occupational ethics (2.56), mutual understanding and help for co-workers (2.51) as well as
ability to give own opinion (2,37). If you compare with averages of other assessment averages
necessary for occupational skills – social competences – ability to communicate, sense of
responsibility and keeping occupational ethics are valuated most of all. Teachers themselves do not
feel lack of these competences. Slightly different by its assessment as more lacking in the background
of other features, ability of self-presentation is indicated. (Fig.4)

Fig.4. Averages of necessary and lacking social competences assessment.
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What personal features do respondents consider the most important for teacher‘s profession?
According to Figure 5, almost all given personal competences are named as very important, still,
diligence and dutifulness, ability to give own opinion as well as ability to control emotions are valuated
most of all. Not In respondents‘ opinion, is initiative, activeness, spread of new ideas, willingness to
learn and imporve after work are not of less importance. As in previous assessments, teachers in
general do not see or at least do not name their shortages in the field of personal competence (Fig.5).
Thus, comparison of necessary and lacking teacher’s competences revealed that teachers do not see
big disadvantages while evaluating their competences, except English language, law and other
legislation knowledge. This raises questions, if respondents, the majority of which are experienced
teachers, have developed necessary competences, or if lack of self-analysis and healthy criticism as
well as unwillingness to change something can be noticed here. The more, many interviewed teachers
are rather old (fig.1). With reducing number of pupils nowadays in Lithuania, the necessity of reducing
of the number of teachers occurs, especially of the ones of old age, and this makes tension to the
teachers, which can activate defensive mechanisms of personality, blocking objective self-evaluation.
These results raise questions, which could be an object of future researches.

Fig.5. Averages of necessary and lacking personal competences assessment.

As it has already been mentioned, while seeking to implement better LangOER project, aiming for
education of teachers to use Open Educational Resources, it was important, what computer literacy
competences they have. Research results revealed that 20% researched people assess themselves
fairly in this respect, 44.3% of them think that they are rather competent and 35.7% think that they are
very competent in use of information technologies field. Teachers emphasize that use of Internet
resources increase activeness (91.4%), help to individual work of students (68.6%) and make them
very interested (61.4%). 75.7% of respondents indicate that they look for texts and videos on the
Internet which could help while teaching in a classroom, 72.9% of teachers, having found digital
material, adapt it to his own teachers needs. 64.3% of teachers search on the Internet for lessons
plans, other material, which can be used immediately. About half of the participated in the research
teachers (52.9%) prepare digitalized material to their students by themselves. 91.4 % of respondents
agree that the use of OER is significant, however, 23% of them think that they are not competent
enough for using in pedagogue activity digital resources.
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The main problem to teachers, which was also revealed by previous research of authors (Zuzeviciute
et al., 2016), are legal aspects of OER use – only 21.4% of teachers indicate that they know that use
of Internet resources is licensed and only 31% of them consider the order of Internet resources
licensing.
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CONCLUSIONS

Contemporary teachers experience high expectations for being at the frontier of innovations in their
field of expertise, also, at the frontier of innovations in pedagogical methodologies. In this research we
striving to reveal the current order of competence of teachers, which, in their opinion, are the most
necessary in their work. School as institutions in striving to correspond to constantly changing
requirements have to be oriented towards employees’ strategic competencies, to create teaching
systems which would be consistently oriented towards education of teachers’ competencies. That’s
why is so important to indicate, what competences are necessary in their work and assess their own
competence and their own readiness to use educational resources.
While generalizing research results, it can be stated that teachers evaluate most of all in their work
social competences, such as communication ability, sense of responsibility as well as keeping
occupational ethics. Occupational competences are attributed to the most important ones: business
skills and ability of application of theoretical knowledge in practice, methodological competences:
ability to plan, organize and analyze work results and ability to solve problems and conflict situations
as well as personal competences: diligence, dutifulness, ability to express own opinion and control
emotions. What is the most valuated by experienced pedagogues, and a majority of respondents are
teachers, having more than 10 years work experience, it is apparantly determined that there should be
young and less experienced teachers having qualification training aims and goals. As for teacher‘s self
evaluation, results are quite puzzling: the analyzed teachers do not think that they are lacking
competences necessary for pedagogues. These findings rise a question about selfidentification of the
teachers’ need for training and qualification refreshment, and how to motivate teachers to acquire or
refresh appropriate competencies lacking in professional activity.
In the context of modernization of education the use of Open Educational Resources is becoming a
priority. Researched teachers acknowledge the necessity to use OER as a contemporary source of
teaching materials. They think OER to have a motivating role for teaching; also, teachers believe that
using OER helps to relate teaching materials better to everyday life of students, however, large part of
them think that they are not insufficiently competent to use digital sources in pedagogic activity. This
research, like previous ones accomplished by the authors, revealed that teachers are in need of
educational support in use OER as a contemporary source of teaching materials and to become better
acquainted with the legal considerations of both using and producing OER.
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